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'CHRISTIAN VALUES AND SOCIAL STUDIES:
A REDUNDANT TITLE?

Some of the reading I have dome during the year clearly indi-
cace that social studies educatiom is in a period of chamge. This
=2¢ vividly reflect=d in November at the annual meeting of the
Ha*ional Council of Soc—al Studias educators in Houstom. ZIittle
arpument was voiced on what shou.d be taught or how it skould be
tanght .

Soci izl studies =ducation 1 e many aspects of cur society is
~meriencing difffc=: ty broummt smut by transition. The following
.:ig=t poiues are presented —o dewument this difficulty for class-
-Toos” Czachers.

1" The Nar.onal z=sessment .f Edlucated Progress resveaied that
o zial ~rucmes acc==vemer= curi.l the last four yeawrs has continued
Lt drop.
V2 An internation=l assessment showed that Americar stuamdents rank
lipmest in knowledge of the political system.
((3' Money for materials znd equzoment in social stumdies 's being
txansferred to "»asics'.
(4) The time alloced for social studies education is bsimg cut
Sack so more —imwe zan be given to basics. Many principals have
suggested this to me as a way of bolstering a sagging reading
x-gram.

:5) One of the smeakers at the NCSS said, '"Social studies today is



irrelewart to the warld we live in and suffers from a cultural lag."

Another said, "We mmed to “eave out the Greeks and Romans amd concen-

trate an today's wmrld." The National Science Foundatiom has fuonded

amd tihe Social Seismce. Eduration Consortium has sponsored a two year

project to_answer tite question, "What is Social Studies?™

(b6) The 1960's saw the adva=nt of ethnic studies. These were quickly
trangformed in the 7970's t» multi-cultural studies. Tadéy the whole
conception Ls ques—oned. - have read a report which a person is
sqwted @ saying, ""Too much awareness of etimic differemces only sows
th» seed of widesspread social problems."

§7) From Dupont Cirtle in Washington to the schmol office in diocese
abewe diocese across the cammr—w, to the schosls

and finally to the

aadividual tteacher fme messas= mas been sent, *Teach Peacxe and Justice

studies." The harr::d teach=— simple responds, "What, How, When?"

4And I need ot recall to your mimgs ti’tat socizl. studies has also -
been bombarded by & bewildering axray of other =ducation movements.
Among these are c=reer education, consumer edusation, moral develop-
ment, .aw relatec studies, folklo—e studies, etc., etc., etc.

(6} Tiwe final elxment Za this period of transition is one of non-
cheage . Foremost, as we stand or the threshozd of the 21lst Century,

is tine feaer thar teaching mechods have not changed. At this moment,

of all the social studies classes being taught:

e Jlecture-recitation method is being used in 807 of the



classrooms,

the textbook is the teaching medium in 90% of the schools and
2/3 are merely reading it in round robin fashion,

and finaliy 757 of the teachers are emphasizing content rather
than skills.

If this last picture is somewhat disheartening take courage,

for I said "at the moment' these events were happening. Our Catholic

schools are closed this week, so they are not included in this. I
trust that social studies education in our schools is radiéally
different.

What has all of this to do with the imtegration of Christiam
values into social education? I believe these social studies
concerns touch the very heart of Catholic education. As teachers in
Catholic schools we must answer three basic questions:

| What is our ‘'school about?

A What is to be learned?

' How is it to be communicated?
The first question, "What is our school about" is the most
~crucial. Most of us are teaching in schools that were founded twenty
vears or more ago and come out of the Cathoiic tradition of another
generation. Therefore, at the start of the school year a faculty must
sit downt and ask themselves, '"Why does this school exist?" Input
from parents and parishioners and students,would be most helpful.

This questior cannot be answered in theoretical terms, it must be

answered specifically for the student population that attends the
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'séhool. A better way to phrase the question #ss "Hew will the child-
fen be different in June from what they currewtly are?" 1 ask you
to take a sheet of paper and write a picture : ¥ me a@f how you
' expect your Students to be in June other than thew ax= now. Be as
specific as you.can‘énd clearly indicate al- xhe chamees.
PAUSE FOR 2 MEINUTES

1 have dome this exermise with countives: < scimmls in the New
York area asking the faculties to pairt a pi = ure of how the gradu-
ate differéd from the first grader. IEsuaily e wi-le front board
and side board would be filled with details , &¥st grade teachers,
second grade, third and all the way up the lime frequently saw for
the first time the common thread that linkec ¢heem all together. As
Catholic educators we have said over and over tihat aur schools are
value oriented. Therefore, what you have wiv-ten should indicate
a decided difference in students' value sys = at the end of each
school year.

This leads directly to a consideratio. +f thre second question,
"What is to be learued?" The answer to tk¢. m_st ‘pe ggneratéd in
light of the response given to the first c sion. Leérning takes
place in four areas. The psychomotor - t= ¢ ildren learn to control
and use their bodies to acquire amd express - aformation. This begins
at birth and continues throughout adolesc:sact. The physical educa-

tion programs of the school fosters this sewe lopment. As social



Tzéiiiﬂﬁ teachers we should be keenly aware of those students in omty
€. Ze=s who more easily express themselves through the creation w: a
dligprema, or particdipation in some creative dramatics, or role playfng
== simmlation. At the same =ime, we realize that these pupils may
- st learn merely through an audirm—visual approach. So we have a
weariety of teaching tactics To physicallly involve these studeats _»n.
&3 lesson so they may learn cthrough thesir kinnestic modelity.

A second area in which learmie.g takes place is knowledge. This
s@emms that there axe certain farss .ud concepts that can be 1 emem—

“Sgred. Although Bloom in his Taxamemy of Educational Cbjectives in

tie Cognitive Domain indicates kmwewledge as the lowest level of

umderstanding, it is the most fumdamental. Higher types of learning
merely involve the manipulation af this knowledge and the association

«f new knowledge with previously acquired knowledge. This takes wus

-
—

£o the very heart of a school’'s scope and sequence. Of the millioms
of facts that exist in the wo=ld of social studies what are the few
foindamental concepts and idea: that students who leave our schools
must know? As social scientizzs, we are very mindful that today
what is accepted as a fact mav be disproven tomoxrow because of far-
ther information obtained. I would not expect & student graduating
from my school to know all the names of the presidents and the dates
of their terms or the names ang capitals of the fifty states. How-

‘ever, the graduates should know <The names of our present president and
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realize the role that ‘pemple like Weshingtron, _incoln, Wilson amd
Roosevelt played in our country and thesse pupils should kmow that the
union i formed of states, and within am cutting acroms these states
are vallews, rivers, grezt plains, mounrsims and megalapolises. The
facts thesr we den_land‘ students learn subcomssciously commmmicate to
them owr walues. The indiscriminate ass=mming of factr. to be memo-
rized tmills. students that we have no primrfties or vaimes.

Whe —xird area of learning is closef’y associat=di with knowledge
but it is distinctly different. It‘is the acquisitionm of the skills
of learmirng, those mental processes that enable a pupil to become
a self-lesmrer. Our aim as teachers is to put ourselwes out of
business, for it is then that our students have become self-educa-
tors. M = than any other area, socialvstudies demands the teaching/
learning --f skills. A very sobering thought, our first grade stu-
dents will be 28 years old in the year 2000, this year's graduates
will be 36 years old. The world has changed radically in the last
22 years. All indicators point to continued rapid change in the
world. This signals the necessity for insuring that the students
have the necessary skills to function in this ever changing world.
The social studies teacher, therefore, places great emphasis on the
skills of critical thinking. Among these skills detailed in the
schools' syllabus are: determining fact from fiction, analyzing a

work for the various propaganda techniques used; discovering the
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source of ‘the information; recmgnizing slanted.writing; and thel
éonnotatian of wofds; discoversng the meaning of a word from its
context; drawing conclusions or generalizations from a series of
facts; identifying the point & wiew of an article; taking notes;
interpreting politiéal cartoons; gatpering,imformation from the
library; etc.

The teacher selects contzs— which will teach, and reinforce
these skills. 1In élmost every area it is more important for the
student to learn the skill thac it is to kmow the conteat. Skills
are more difficult to teach chan content. If I want my students to
learn facts, I can approach chem in two ways. I can tell them the
facts and say to them, "Her: they are, memorize them." Paulo Frier
in his Pedagogy of the Oppr=ssed refers to this as the banking
system of education. The t=acher has knowledge and takes it out
and gives it to the student. This method will result in immediate
results but will last only as long as the student can recall the
facts.

Another way of teaching facts is to provide students with the
intellectual tools to acquire the facts. Here the teacher trains the
students to recogaize a cause/effect or comparison/contrast relatiom-
ship. The emphasis is on the students acquiring the thinking skill.
The instructor then provides the pupils with a problem. The solution

to the problem is the acquisition of the desired information. The



children prove they have mastered the skill by coming up with the
expected facts. The learners have achieved not only the informationm,
but their depth of understanding of the concepts is ﬁore intensified
because they were intiﬁately involved in its learning, and more
important the youngsters now prQESs a learning skill that will help.-
them throughout life. If we as social studies teachers are not
placing a high priority on helping students acquire the intellectual
skills, we are most unchristian and we can never integraté Christian
princiﬁles into our social studies. There’is nothing more basic
than thinking skills. When we discuss basics we must include the
critical thinking skills needed to process social studies information.
The last area in which learning can take place is in the area
of attitudes. What is the purpose of teaching social studies if it
is not to foster attitudes of concern in our students for their fellow
human beings? If our teaching of social studies is merely cognitive
and does not extend into this affective domain, we are making a sham
of our Catholic school philosophy which cléarly states we are to
educate the whole child. A first grade teacher examining community
helpers with the class who does not instill in the pupils a sense
of real responsibility to one's neighborhood and does not lead
those students to the conviction that throwing papers on the
school yard grounds is an affront to their neighbor has taught only

half the lesson. A fourth grade teacher examining biographies of
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°famous'Americans with the class who does not challenge each student
to aécept respousibility whether it be‘as a patrol person or as one
involved in a campaign to beautify the neighborhood has taught only
half‘the lesson. An eighth grade teacher examining the United Statesf
relations with othef countries who does not encourage students to
write to their state and federal representative about their actions
which either support of deny Christian principles has only taught
half the lesson.

I would.like now to propose four values which I believe no
child should complete a Catholic school social studies program with-
out having acquired and grown in thése.

The first is a sense of self-worth which is the basis for all
later value development. Much is being said in this Year of the Child
of the battered child. Sometimes children are physically battered,
at other times emotionally battered. There are many students in our
schools who have a poor self-concept. Battered may be too strong a
word but many of them have an injured self-concept. What am I
doing to those students whom I failed in social studies? Was it
really their failure or did I not adapt my instruction to their
needs? Through the study of .biographies students can be led to see
that our world was made by significant contributions from people from
all walks of life. Some are famous, others not even their names are

known. By varying my requirements of students, I allow a child to
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._find his way of expressing himself. Having,fqppd it he will begin
to experience success and enjoy a sense of accémplishment. As
teachers we should try to have a personal contact each day with our
students. Social studies bring youth into touch with the whole
world. But that wofld begins with a contact made by two individuals.

Once students appreciate their own dignity, they can begin to

lpok outside of themselves. Now as teacher we pose to thém the

" second value, charity. You will notice I have skipped justice.
The hﬁman value may be justice, the Christian value is charity. As
teachers we help our students see there are obligations more than
those associated with justice. The world we live in today is a
éontract world. I will do only A, B, and C, in exchange you must
give me only 1, 2, and 3. If it is not writtén down no contract
exists. Some of you may have been involved in a strike which came
about as a misunderstanding of a point in a contract. Because of
this emphasis on contract, no one asks what may I do for you?
The concept of convenant in the Bible is lost. The Jews and God made
a very open-ended promise. The Jews said "We will be your people" and
God said "I will be your God." No string of subordinate clausés were
needed. It was a simple statement of respect for each other. As
the two lived together, the details would be filled in.

This is the concept of charity that students need to be exposed.
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;'to,‘ As members of the human race we are dependent on one another,

;iThls is frequently much easier when discussing people in far off
oountries than 1t is when considering the family from another racial

' background who.just moved in down the block. An old saying goes,
“Chafity begins at home." We have not taught it that way, we have
prdbably spent moré time collecting monies for the foreign missions
than we have to'téke care of the poor in our own schools. I am not
saying we should nbt support the missions, but vsuvccnsciouslv we
may have taught our prils that this was more important than kindness
to our neighbors. Every grade level prov1des abundant opportunities
for showiné how charitable men and women responded to needs in all
cultures. We use these examples to make charity meaningful to pupils
today.

From a sense of charity flows the third value and that is a

sense of responsibility. A sense of responsibility for others will

\

ouly grow out of a sense of personal respousibility. One of the

o

occupational diseases teachers suffer is called "It gotta be covered."
Iniour desire to complete a year's syllabus, we have espoused means
which are counter préductive in the long run. The "It gotta be
‘covered" syndrome says the students must have these facts. The
éasiést way is to tell them, so I will do that. The long range goal

V of making the students responsible for their own learning suffers.
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 The mdré_we plape the burden fof learning on the students_the more

 ;thé’pu§i1S(grow in self-responsibility. Once pupils accept respon-
Vsibility for themselves then they can begin to accept responsibility

'-for oﬁhers. ~American history is filled with examples of instances
when our couﬁtry aécepted respounsibility for other less fortunate
nations, sometimes from Christian motives at other times for pure
ec&nomic gain, Discussioﬁ of these cases can be very fruitful. From
this global involvement it is quite easy to move to personal responsi-

bility.




lﬁih§ffinal value.I believe our students should acquire as a
resultﬁbfjoﬁrsocial studies programs in Catholic schools is that
~they aré a principaled persons. They are students who form judge-
U ments based on principles and values ﬁot merely on whim and fancy.
| This is really the embodiment of all the values and is most difficult
for teenagers and youngsters because of peer pressure, My consolation'
to you'is that we have eight orx nine yearé to get students to arrive
at this point. Simulations and role playing activities are most
helpful in demonstrating to pupils how they have integrated these
values. Giving students increasing responsibility enables them to

act out of principled motives.




I ha§e:£mphasized that as social studies teachers our chief
' concern rests in training our students in the skills of learning
'.Aso they will grasp the content on their own éﬁd question what the
cdntent means to'tﬁem on a level of values.

I would like to now address the last question, "How are values
- to be communicated?" The key element in this process is myself, the
teacher. Someone has said that a value is caught jusf thé s#me way
the common cold is - that is, by being effectively eprsedlto it.
Although we may laugh, isn't being effectiveiy exposed to something
excellent teaching methodology? The message that I must communicate
is that I am a competent person and that I myself operate out of a
system of values. If I am concerned about Christian values, the
highest form of Christianity that I can practice is to be an excellent
teacher. My responsibility as a teacher is to "learn" those students
in the areas I previously mentioned. This means that I have a clear
plan of the year's instruction and that my daily lessons are pre-
pared and involve a variety of instructional techniques.

The pastoral "To Teach as Jesus Did" makes a most important
statement regarding the role teachers play in communicating values.
It says:

"This integration of religious truth and values with the rest of
life is brought about in the Catholic school not only by its unique

curriculum but, more importantly, by the presence of teachers who



" exprress an integrated approach to learning and living in their pri-
vatre and professional lives (page lo4)."

In the lead article from the newsletter from the Natiamal Center
for Justice and Peace Education for January, the little phrase
appears ''Adults leérn best from each other." This is most applicable
to growth in values. As a Catholic school we take pride in the fact
that we aré value centered schools. Yet how much time do” we spend
making ourselves better value qommunicators? Wouldn't our‘faculty
meetings ﬁe moxe productive if we as a group of adults talked abdﬁt
what it mezans to be charitable in 1979, or how do we show concern
for others or why do we value respect. Through such discussion will
I intensify my own values and thinking,'betﬁer enabling me to com-
municate them. Some teachers may feel that such discussions are
not closely enough related to the teaching/learning scene. Yet all
of us from personal experience, and educational research supports
this, know that it is not the content that teachers communicated to
us that affected us, but rather it is. their concern, justice, charity,
that touched us deeply.

Can these values be taught?

I believe they can and I feel it is a cop out when we say they
can't be taught.

To help our students acquire the values and attitudes we must

prepare the environment of the classroom. An integral part of the



school's curriculum is the list of those values which students are
to acquire as a result of the school's planned learning program. If
you will go back and look at what you wrote to the question I posed
to you early in this éession, I suspect that the vast méjority of
items you wrote wefe value ladened. This demonsﬁxates the need for
teaching values. At the start of the school year the teacher exa-
mines the school's scope and sequence and determines those handful of
values that the students are to develop this year. The actual
teaching/leafning experiences are programmed to help students to
grow in these areas.

A sixth grade teacher in New York teaches civilization of the
western hemisphere. The course content is "Adam to Jiﬁmy". As a
result of this course the instructor may determine that the students
are to acquire an awareness of the needs of others. One of the first
topics covered is that people came together to live in clans and

tribes because they had needs which could not be met alone. This

leads to 2 4

$e

scussion of loneliness. The educator follows this up
by merely suggesting that the class write letters to the people in
the retirement home in the parish. Later on we examine the middle
ages and the development of religious orders which served the human
needs of people whether in hospitals, slave ships, schools or on
local farms. We cite similar examples in the modern world, Mother

Theresa caring for the poor of India, Father Bruce Ritter helping



Enﬁhe,funawéys in New York, the workers in Calvary Hospital across
Ithe land who care for terminally ill cancer patients, or priests in
remote parts of our land. Again the students are encouraged to write
a letter merely saying they admire these people and will pray for
them. Finally, we'study the explorétion of the New World and the
exploitation of the native population. We relate this to a proposal
being.ﬁade.to deny benefits to parents in:non-public schools or to
external services. The students now write letters protesting their
exploitation and demanding equal rights. You will notice that during
the course of the year the teacher has highlighted the fact that
people have responded to the needs of others. The class was shown
that today people are doing the same thing. A simple way of respond-
ing is to write a short note of concern. Has the educator taught the
attitude?  Yes,because the class was presented repeatedly with a
concrete behavior which expressed the attitude. The instructor can
determine if the students have acquired the attitudes by observing
if the behavior is practiced.
In order fo tie all that I said together, I propose six questiomns

a teacher should answer when planning a _social studies lessons.

(1) What specific content are the students to learn today?

1 emphasizé here the word "specific." Sometimes I am afraid
"that we teachers go into the classroom with a shotgun and

iike the explosion from the shotgun our teaching is all over the
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* topic. ‘Rather our teaching should be structured to one or two
clearly stated points. I call yovur attention to the use of behav-
ioral objectives which can help give more precise direction to the
1essqn.

_ (2) The second question I ask is, "What skill or skills will the
students practice in order to obtain.this information?"

| Sometimes this will be critically listening to my lecture, other
times analyzing a film or filmstrip presentation, and on another
occasion it may be evaluating a television show. I suspect most
often it will be critically reading a textbook. Every lesson uses
some skill appropriate to the level of the children. In the primary
grades I may ask the students to react to the mresentations oﬁ what
our neighborhood was'like 50 years ago, made by a classmate, the

man in the candy store who has been here for 20 years or the senior

citizen whé lived here all her life. On an upper grade level I ask

the studenté to compare what is contained in an autobiography with
what is in a critical biography.

(3) Third, I ask myself, "Is the content value ladened and can
the students draw specific attitudes from it?"

I do’not wish to give the impression that every lesson must
result in some value formation. Such an approacke could lead to a

preachy class. This would be destructive of the whole approach to

value formation which places the burden for valwe development on the




"cﬁild. The‘bcher extreme needs to be also aVOided; In this approach
nd’gffoft is made to bring students into contact with values. We
havé seen ﬁhat Social Studies offers mamy situations from which the
teacher can help values flow to ~  *“udents.

4) A fourth question to ! :ed is, "What variety of learning
experiences will the students ir  re themselves in?"

The éompetent teacher knows that not all students learn the
samé way. Some place greater emphasis on the #uditory cﬁannel,
others the visual mode and still others need to be completely physi-
cally involved in the lesson. The textbook will not help every child
in the class. A variety of learning materials is required. The
teacher will structure the lesson to involve as many of these differ-
ent modes as possible.

(5) Lastly the teacher must ask,"How will the students demon-
strate their learnings?"

This indicates to the teacher if the material has been mastered
and fufther supplies the needed information as to what should be
covered in the next lesson. |

The famous fresco of Michaelangelo in the Sistine Chapel depmcts
the creator of the human race. In it God the Father has his arm
stezetched out full length toward Adam. Adam has his arm stretched
out full length toward God. When their fingers touched, the. life of

God flowed'into the human race. I like that painting for I think it
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depicts very well what we as teachers are about. We
full limit and touch children.

' On the other hand we must challenge students to
selves to their full limit. In this dynamic tenmsion
place. For from ug flows ideas, the learning skills
aur students who in turn will come up with their own

social studies grounded on Christian values.
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